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EDST 503 FOUNDATIONS OF ADULT LEARNING AND EDUCATION   
 
Winter Term 1, September 2022 
Tuesdays, 4:30-7:30pm, Room 1003 Ponderosa Commons North 
Instructor: Pierre Walter  Office: 3059 Ponderosa; TEL:  604-822-9231 
E-mail: pierre.walter@ubc.ca 
_____________________________________________________________________________________ 

This course begins by acknowledging that the land on which we gather is the traditional, ancestral, 
and unceded territory of the Coast Sal                                                           
(M  q  a )  S    ú7     (Sq a    )  S ó: ō a   S        a /Selilwitulh (Tsleil-Waututh) Nations. 
Ask yourselves, what does it mean to be uninvited guests on this land? What do you know about our 
settler-colonial history of land dispossession, violence and residential schooling over the last 500 
years? About present-day continuances of this legacy? Musqueam People and other First Nations 
have lived here for thousands of years before us. What responsibility as adult learners and educators 
do we have as "Canadians" and as newcomers, immigrants, refugees and visitors to Canada as we 
occupy these Indigenous lands? What are the implications for adult education?   
  
Watch Musqueam Elder Larry Grant's Welcome Message 
Watch Linc Kesler (scroll down)  Why We Acknowledge Musqueam Territory     
Read UBC's Xwi7xwa Library's  Doing Land Acknowledgements 
_____________________________________________________________________________________ 
 

What is adult learning and education? Where does it take place? What is it good for? And, who are adult 
learners and adult educators? The purpose of this course is to provide a foundation of knowledge about 
the field of adult learning and education (ALE) so students can begin to answer these questions. We will 
examine the very diverse field of ALE including its informal, nonformal, and formal manifestations. We 
will learn about the different philosophies that underpin adult education programs, practices, and 
policies, and about how social, cultural, and political contexts have shaped the field. We pay particular 
attention to historical and current trends and examples of Canadian ALE (for a course on international 
and comparative ALE, take EDST 535 next term, W2, Jan 2023). 
  
ALE takes place every day—often informally and incidentally—in shops, businesses, organizations, 
educational institutions, labour unions, social movements, museums, outdoors, in community centres, 
public parks and elsewhere. ALE occurs when we learn about how to protect our environment, how to 
use Zoom effectively, or how to integrate into a new culture and society. ALE can help us improve our 
health, connect to our community, apply for a new job. And, adult education policies and practices are 
shaped by local, national and international organizations, such as the World Bank, OECD, and UNESCO.  
 
This course provides an introduction to the field of ALE, and its Canadian roots in community-based 
education and adult learning in social movements. We will learn about Father Moses Coady and the 
Antigonish Movement; Alfred Fitzpatrick and Frontier College; Paulo Freire, Pedagogy of the Oppressed, 
a   b         ’             q         ; Myles Horton and Highlander; adult learning and ecofeminism in 
Va    v   I  a  ’  Clayoquot Sound. We will learn what comprises the field of adult education; how it is 
organized institutionally, nonformally and informally; what is its scope, breadth and purpose—what 
gives     a      a       . W ’        a                             a     ab                : a   a      
transformative learning, self-directed learning, feminist popular theatre. By the end of the course, 

https://edst.educ.ubc.ca/facultystaff/pierre-walter
https://indigenous.ubc.ca/indigenous-engagement/musqueam-and-ubc/
https://indigenous.ubc.ca/indigenous-engagement/musqueam-and-ubc/
https://guides.library.ubc.ca/distance-research-xwi7xwa/landacknowledgements
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everyone should have a solid foundation in the field of adult learning and education (hence, the course 
title), and a better sense of their location within it.  
 

Course Objectives  
In this course participants will:  
 

1) Explore the breadth of learning activities considered a part of the field of adult education  
2) Develop a critical perspective and understanding of the social, political, cultural, and economic 

forces shaping adult learning and education  
3) Analyse different philosophical traditions/perspectives influencing adult education  
4) Pursue your own particular interests in adult learning and education  

 

Readings  
All required course readings are listed in the Course Timetable below (pp. 9-12) and are available 
through the UBC Library Course Reserves (LOCR) on your UBC Canvas EDST 503 homepage. Login at:  
https://about.canvas.ubc.ca   Or go directly to UBC LOCR login: https://courses.library.ubc.ca/.  Readings 
can also be easily accessed by cutting and pasting the title of a particular journal article or book directly 
into the UBC Library Catalogue https://search.library.ubc.ca/ 
 
Please feel free to dip in, read ahead, read behind, read most of them now or read most of them later. 
However, please choose at least one reading of interest for each class period and read it carefully. Taken 
as a whole, your class readings will not only give you a good conceptual grounding in the field, but will 
also help to frame, explain and enrich your reflections and discussions. For an overview of the ALE field, 
consult:  
 

 Brigham, S. M., Taber, N., & Gibb, T. (2013). Building on critical traditions: Adult education and 
learning in Canada. Thompson Educational Publishing. 

 Rocco, T. S., Smith, M. C., Mizzi, R. C., Merriweather, L. R., & Hawley, J. D. (Eds.). (2020). The 
handbook of adult and continuing education. Stylus Publishing. 

 English, L. (Ed.). (2016). International encyclopedia of adult education. Springer. 

 Foley, G. (Ed.). (2020). Understanding adult education and training. Routledge. 

 Finnegan, F., & Grummell, B. (2019). Power and possibility: Adult education in a diverse and 
complex world (p. 214). Brill. 
 

Class Activities and Assignments 
 
1. Autobiography  10% 
2. Teaching Demonstration 10% 
3. Researching Adult Education 35% 
4. Dialogue in Three Acts  45% 
 
1. Educator Autobiography: Getting to Know You, Getting to Know All about You   
Did you ever want to be famous? Tell everyone the                     a    a         ? W         ’       
chance — A   a           ’   a            v         ab       ; for now, just the parts related to your 
experience as an adult educator and a       a    . A              a                b   … 
 

https://about.canvas.ubc.ca/
https://courses.library.ubc.ca/
https://search.library.ubc.ca/
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Please write a short adult education autobiography. This is a two-page document, 2 single-sided pages, 
please. On the top of the first page, attach a photo / photocopy of yourself at your workplace or in any 
other setting in which you practice adult education. Underneath your photo tell us something about the 
photo, as well as your interest in adult education, your professional experience, and your educational 
background (add other interesting details about other parts of your life if you wish). On page two, give 
us information on: 
 

a) the kinds of experience you have had as an adult learner  
b) your preferred learning environment 
c) the experiences you have had as an educator, teacher, facilitator, or instructor and your style or 

approach to these role and activities 
d) the expectations you have for this course 
 

Your 2 pages should be typed (single-spaced, font size = 12), and proofread for spelling, grammar, etc.. A 
maximum of 7 points will be given for comprehensiveness (covering all elements of the assignment) and 
3 points for the clarity of your writing. 
      
Due: Tuesday, September 20 (2nd class)     
Points: 10 
 

 

2. Teaching Demonstration:  Philosophy-in-Practice  
You are a group of adult educators devoted to improving the clinical practice of medical professionals. 
Starting with one of the five philosophical traditions of adult education (liberal, progressive, behaviorist, 
humanist, radical), design a 5-10 minute in-service workshop for doctors on patient relations in clinical 
settings. Show us your workshop in the form of a skit performed in class. You may incorporate members 
of the class into your skit. Leave enough time for discussion afterwards. Be prepared to explain how 
your teaching approach reflects your designated philosophical tradition. Groups will be formed during 
our first class, Tuesday, September 13. 
 
Due: Tues September 27 (3rd class)     
Points: 10 
 
 
3. Out and About: Researching Adult Education 
 
Choose either: 
 

Option A. Researching a Local Cooperative  
                             OR  

Option B. Researching a Local Adult Education Program 
 
For Both Option A and Option B: Poster Preparation and Presentation Session  
We will assemble and present posters during the first hour of class on Tuesday October 25. Please bring 
all your materials (photos, coop diagram, artifacts, texts, etc.) and a piece of posterboard (available at 
UBC Bookstore & most dollar stores) to class. When all posters are complete, we will ask each group to 
present their posters to the class.  
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Option A. Researching a Local Cooperative     
By now you are familiar with something of the history and power of the cooperatives organized under 
Father Moses Coady and the Antigonish Movement. In the spirit of this movement, this assignment 
takes you out into the world to learn more about co-ops in action. As many of you probably know, 
Vancouver is one of the most socially progressive cities in North America. Among other things, we have 
a long history of cooperative housing, food stores, daycares, credit unions, bookstores, and other 
consumer, service, worker and producer cooperatives. Your job is to locate a co-op of interest to you 
and to learn something about its history, purpose and organization, and about the role of adult learning 
a       a              . I     ’               UBC Sprouts. If you need childcare, try UBC Daycare. Need 
     b         ? UBC’          Bike Coop is the place for you. Lost your UBC bus pass? Try driving a 
Modo Co-    a . H            ? T   ’   a    v           . T           a  Fa    C     or Jericho Beach for 
    v   . I           a      b                 ’  C -op Bookstore on Commercial Drive. Banking? Try 
VanCity or other Credit Unions....                   . G      a    a            . F          a ’           
out there in the cooperative movement. Open your eyes and ears, maybe your heart too. Here are some 
resources for ideas about how to locate co-    (a      a  ab             a           …): 
 

 

 An Introduction to Co-ops (Also in Appendix A, p. XX below) 

  
 

BC Co-operative Association 
Cooperate Now Bootcamp 
Cooperatives First 
Canadian Worker Co-op Federation 
 
https://www.chf.bc.ca/living-co-op/ 
https://bcca.coop/knowledge-centre/co-op-
business-model/ 
 
https://thetyee.ca/Analysis/2021/12/22/Van
couver-Needs-Way-More-Co-ops/ 
https://www.cbc.ca/news/canada/co-op-
housing-affordability-1.6374412 
 
People's Co-Op Books 
https://peoplescoopbookstore.com/ 
Vancouver Artists Labour Union Cooperative 
https://www.valucoop.ca/ 
 

Vancouver Renewable Energy Co-op 
https://www.vrec.ca/ 
Vancouver Co-operative Radio 
https://coopradio.org/ 
Modo (Auto) Co-operative 
https://www.modo.coop 
Vancity Credit Union 
Vancity Co-operative Program 
Greater Vancouver Community Credit Union 
https://www.gvccu.com/Personal/ 
UBC Community Bike Shop 
https://www.thebikekitchen.ca/ 
Our Community Bikes 
https://ourcommunitybikes.org/ 
UBC Sprouts Grocery Store and Cafe 
http://www.ubcsprouts.ca/whoweare 
UBC Childcare Services 
https://childcare.ubc.ca/about/introduction/ 

Working in a group of 3-4 people, go out and investigate how and why a particular co-op was started, how 
it is run, and what role adult learning and education plays in this. In your research, observe the setting of 
the co-op (sketch it and take photos), talk to people about it (staff, volunteers, customers), and collect 
artifacts (brochures etc.). Next, plan out how best to put this information together: (a) on a poster display 
and (b) in a 5-8 page booklet covering the same topics to hand in (you may want to duplicate some 
materials). The booklet is due in class on October 25. The posters will be put together and presented in 
class on the same day. The poster gives you the chance to create a visual display of your work and explain 
it orally. The booklet allows more space for text and enables you to write about your work. As part of your 
assignment: 

https://smallbusinessbc.ca/article/introduction-co-ops/
http://bcca.coop/
http://bcca.coop/programs-services/training-workshops/cooperate-now/
https://www.cooperativesfirst.com/
http://canadianworker.coop/
https://www.chf.bc.ca/living-co-op/
https://bcca.coop/knowledge-centre/co-op-business-model/
https://bcca.coop/knowledge-centre/co-op-business-model/
https://thetyee.ca/Analysis/2021/12/22/Vancouver-Needs-Way-More-Co-ops/
https://thetyee.ca/Analysis/2021/12/22/Vancouver-Needs-Way-More-Co-ops/
https://www.cbc.ca/news/canada/co-op-housing-affordability-1.6374412
https://www.cbc.ca/news/canada/co-op-housing-affordability-1.6374412
https://peoplescoopbookstore.com/
https://www.valucoop.ca/
https://www.vrec.ca/
https://coopradio.org/
https://www.modo.coop/blog/celebrating-25-years
https://www.vancity.com/AboutVancity/VisionAndValues/CooperativeModel/CoopSupport/
https://www.gvccu.com/Personal/
https://www.thebikekitchen.ca/
https://ourcommunitybikes.org/
http://www.ubcsprouts.ca/whoweare
https://childcare.ubc.ca/about/introduction/
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Sketch a diagram of the co-op and label each part. Put some people and some educational activities into 
       a  a  (  v                ’            ). Ta          a           a    a   . T                      
a      a      ’       g and why. Show us how education fits into the picture.  
 
Give us some background on the history, purpose and organization of the co-op. Include a description of 
educational activities in and around the work of the co-op. These might be organized workshops, trainings 
or orientations or informal hands-on education. They might involve learning of new knowledge or skills, 
and even the questioning of previous beliefs (what we might call awareness-raising, politicization, 
consciousness- a         “conscientization”). E   a    a  a   v              v  v    a    v           
members, customers or the community at large.  
 
In your analysis, please address the following questions: 

 
A. What is the (brief) history, purpose and organization of the cooperative? 
B. How is adult learning and education put into practice in the co-op? What types of learning occur 

(formal, nonformal, informal)? Where does it take place? Who is involved? 
C. What philosophies of adult education are followed? Why? 
D. What parallels can you see between learning and education in this coop and what you have 

learned about Canadian adult education in any of the readings so far? (Nlakapamux education; 
Antigonish Movement; Frontier College; decolonizing Aboriginal education; Clemente Program 
and Storefront 101; Audubon Expedition Model; Orthopeadic surgeons as educators; cooperatives 
as a site of informal learning; Raging Grannies; Clayoquot Sound protests) 

E. What are your comments on your collaborative process? 
 
Evaluation Criteria:  
Marks for this assignment will be based on the following: 
 

1. Is there a diagram of the cooperative, with people, educational spaces and educational activities 
labeled? Are there illustrative photos and artifacts? (5 points) 

2. Was the poster and presentation engaging, clear, and within the time limits? (5 points) 
3. Does the poster and/or booklet describe: (a) the history, purpose and organization of the 

cooperative; (b) how adult learning and education are put into practice: what types of learning 
occur; where it takes place; who is involved; (c) what philosophies of adult education are followed 
and why; (d) parallels between learning and education in this co-op and what you have learned 
about Canadian adult education in any of the readings so far; (e) comments on your collaborative 
process? (15 points) 

4. Are all the components clearly presented and written, well-organized and free of errors? (5 points) 
 
Due date: Tuesday, October 25 
Total Points: 30 
 
Option B. Researching a Local Adult Education Program  
There is a great deal of adult education activity that takes place in our immediate surroundings, much of it 
goes unnoticed until we make a conscious and intentional effort. The purpose of this assignment is for 
you to map the kinds of adult education activities that are taking place in your family, community, 
workplace or other specified contexts. You could choose to focus on a geographical area, one that is close 
to where you live or work, or an area that you frequent for other reasons. You could alternatively choose 
to map a particular kind of adult education organization or foci such as health education, HIV/AIDS 
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education, seniors’ centres, community planning activities, fitness classes, community gardens and so on. 
When preparing the latter, include a map which identifies the various sites of these kinds of organizations 
and activities.  
 
Working in a group of 3-4 people, go out and investigate how and why a particular adult education was 
started, how it is run, and what role adult learning and education plays in this. In your research, observe 
the setting of the program (sketch it and take photos), talk to people about it (staff, volunteers, 
customers), and collect artifacts (brochures etc.). Next, plan out how best to put this information 
together: (a) on a poster display and (b) in a 5-8 page booklet covering the same topics to hand in (you 
may want to duplicate some materials). The booklet is due in class on October 20. The posters will be put 
together and presented in class on the same day. The poster gives you the chance to create a visual 
display of your work and explain it orally. The booklet allows more space for text and enables you to write 
about your work. As part of your assignment: 
 
Sketch a diagram of the adult education program and label each part. Put some people and some 
    a    a  a   v                  a  a  (  v                ’            ). Ta          a           
a    a   . T                      a      a      ’         a      . S               a                   
picture.  
 
Give us some background on the history, purpose and organization of the program. Include a description 
of educational activities in and around the work of the program. These might be organized workshops, 
trainings or orientations or informal hands-on education. They might involve learning of new knowledge 
or skills, and even the questioning of previous beliefs (what we might call awareness-raising, politicization, 
consciousness- a         “conscientization”). E   a    a  a   v              v  v  educators, learners, staff, 
volunteers, members of the public or the community at large. 
 
In your analysis, please address the following questions: 

 
A. What is the (brief) history, purpose and organization of the adult education program? 
B. How is adult learning and education put into practice in the program? What types of learning occur 

(formal, nonformal, informal)? Where does it take place? Who is involved? 
C. What philosophies of adult education are followed? Why? 
D. What parallels can you see between learning and education in this adult education program and what 

you have learned about Canadian adult education in any of the readings so far? (Nlakapamux 
education; Antigonish Movement; Frontier College; decolonizing Aboriginal education; Clemente 
Program and Storefront 101; Audubon Expedition Model; Orthopeadic surgeons as educators; 
cooperatives as a site of informal learning; Raging Grannies; Clayoquot Sound protests) 

E. What are your comments on your collaborative process? 
 
Evaluation Criteria:  
Marks for this assignment will be based on the following: 
 

1. Is there a diagram of the adult education program, with people, educational spaces and educational 
activities labeled? Are there illustrative photos and artifacts? (5 points) 

2. Was the poster and presentation engaging, clear, and within the time limits? (5 points) 
3. Does the poster and/or booklet describe: (a) the history, purpose and organization of the program; 

(b) how adult learning and education are put into practice: what types of learning occur; where it 
takes place; who is involved; (c) what philosophies of adult education are followed and why; (d) 
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parallels between learning and education in this program and what you have learned about Canadian 
adult education in any of the readings so far; (e) comments on your collaborative process? (15 
points) 

4. Are all the components clearly presented and written, well-organized and free of errors? (5 points) 
 
Due date: Tuesday, October 25 
Total points: 30 
 

4. Talking Heads: A Dialogue in Three Acts      
Write a dramatized dialogue on the question “What is good teaching in adult education?” This dialogue 
takes place between yourself and any two adult educators from our class readings (one can be from 
elsewhere) whose work you admire, detest or simply want to know more about. These are adult 
educators talking about ideas, theories, beliefs, events, passions; perhaps demonstrating them in action, 
challenging each other, paying compliments, telling stories, making points, arguing to get their points 
across, giving examples.  
 
This is a four to five page single-spaced [no longer than this, please]   a                       “A   ” (  a  
is, scenes with events and discussion).  
 
Please write no more than 5 single-spaced pages, 1”  a              z  = 12.  
 
Introduction 
On page one provide a photo of each educator (including yourself), and a brief biography of their life and 
work. Write a title for your work as well. 
 
Narrative: Setting the Scene(s) 
On the second page of your dialogue, describe the settings in which each of the three acts takes place (Act 
One should be the setting of your own educational practice): Where is it? Who is present? What are they 
doing? What else is in the setting? Who enters and leaves it? What has just happened as we meet the 
characters? Also, tell us the plot line of your story: What happens to the characters in Acts 1, 2 and 3? 
How does the story end? 
 
Act One is set in your own past, present or future educational practice (workplace, community, home, 
educational institution, outdoors), and involves some important incident or event that happens there 
which provokes discussion from your educators. Have each educator (including yourself) explain her or his 
educational perspective on the event. 
 
Act Two moves to a setting which allow your characters to easily demonstrate or argue their differences 
in thinking about adult education (the zoo? a hockey game? a workplace? a protest blockade? an 
operating room? a farm? a car crash? scuba diving underwater? at the home of a famous politician, 
activist, artist, scientist or historical figure or ? Or?). This scene should involve a conflict of some sort to 
highlight differences. 
 
Act Three involves you as a facilitator bringing about a resolution, a coming to agreement among your 
educators. Set this scene where you think is best to resolve problems (a whirlpool? a beach resort? a ski 
    ? Y  a   a  ? a  a           ?        a        ’    v        ?       a     a     ? a      Da a  La a’  
home? Or?). What do the educators have in common, what can they agree to disagree about? You have 
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the final word here. What is best according to you? Have your characters agree with your views, in ways 
which support your arguments from their perspectives. Provide some closing action or event to your 
dialogue. 
 
In your Dialogue in Three Acts, your discussions should address all of the following areas: 
 

1. Context of Teaching / Learning 
2. Role of the Teacher 
3. Role of the Learner 
4. Nature of the Teaching-Learning Transaction 
5. When a particular style of adult education is most / least effective or appropriate 

 
Tips: Use a conversational style; try to capture and exaggerate       av               a    ’       a       
(make this up based on what you know about them) and thoughts (extend their documented ideas in 
     a  a               a  ). G v    a         a         a                a       a    ’                   
your own.  
 
Note: We will take time for peer review of you            a      “       ”    November 17. Several lucky 
                         “        ”     r dialogues the next week, November 24. After reviewing all of 
the Dialogues handed in the previous week (November 17), your instructor and producer, Pierre, will 
       2    3                   “        ”      a      November 24. To do this, we will ask for volunteer 
readers/actors, and allow class time to review scripts, set up scenery, etc. the first half of class November 
24.  
 
Marks for this assignment will be given on: (a) comprehensiveness [40%]; (b) accuracy and depth (how 
     a        a             a       a       a    ’    a  a                    [30%]; ( )    a  v    (    
you have imagined the settings, scenes, conflicts, and resolutions to bring ou      a    ’       ) [20%]  
and (d) attention to organization, formatting, grammar, spelling [10%].  
 
Due Date: Tuesday, November 17 
Points: 40 
 

 
Class Participation  
Please attend all classes, read all the readings, and come to class prepared to listen and talk about them. 
You are expected to participate in all course activities, and at times to lead discussions and present your 
work to classmates. In addition, we will strive to develop certain qualities of respectful and engaged 
participation in learning. These include self- awareness, active listening, courtesy towards others, 
tolerance of different viewpoints and levels of comfort, a sense of humor, and delight in learning and 
collaboration.  
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Timetable 
 
Tues, Sept 13:  Introduction                                   __________________________________      _________ 
Adult Education  www.britannica.com/topic/adult-education 
Adult Education in Canada  www.thecanadianencyclopedia.ca/en/article/adult-education 
 

 Sterling, S. (2002). Yekto and Sophie: Nlakapamux cultural professors. Canadian Journal of Native 
Education, 26(1), 4-10. 

 Melrose S, Park C, & Perry B (2015/2021). Where do I fit in? Articulating a personal philosophy. In 
Creative Clinical Teaching in The Health Professions (pp. 29-43). Open Source:  
https://clinicalteaching.pressbooks.com/chapter/chapter-two-where-do-i-fit-in-articulating-a-
personal-philosophy/     

 Complete Philosophies of Adult Education Inventory: http://www.labr.net/paei/paei.html 
 
 PHILOSOPHY-IN-PRACTICE: Sign up for five TEACHING DEMONSTRATION Groups 
 
Tues, Sept 20: Core Concepts: Adult Learners, Adult Learning and Teaching Adults                                    T   
 

 Fenwick, T., & Tennant, M. (2004). Understanding adult learners. In G. Foley (Ed), Dimensions of 
adult learning (pp. 55-73). Routledge. 

 Kawalilak. C. & Groen, J.E. (2020). Adult Learning. In T. Rocco, M. Smith, R. Mizzi, L. Merriweather 
& J. Hawley (Eds), Handbook of adult and continuing education (pp. 73-80). Stylus. 

 Pratt, D.D. (2016). Analytical tools. In D. Pratt & D. Smulders, Five perspectives on teaching: 
Mapping a plurality of the good, 2nd edition (pp. 217-232). Krieger. Complete Pratt's Teaching 
Perspectives Inventory: http://www.teachingperspectives.com/tpi/ 

 

 AUTOBIOGRAPHIES DUE 
 In-class prep time FOR PHILOSOPHY-IN-PRACTICE: TEACHING DEMONSTRATIONS 
 
Tues, Sept 27: Philosophical Foundations of Adult Education  ________________                        _______ 
 
Read over (skim and scan):  

 Groen, J. (2005). The Clemente Program and Calgary Alberta's Storefront 101: Intuitive 
Connections to the Traditions and Practices of Adult Education. Convergence, 38(2), 65. [LIB] 

 Wittmer, C., & Johnson, B. (2000). Experience as a foundation of environmental adult education: 
The Audubon expedition model. Convergence, 33(4), 111-122. [PROG] 

 Pinney, S. J., Mehta, S., Pratt, D. D., Sarwark, J. F., Campion, E., Blakemore, L., & Black, K. P. 
(2007). Orthopaedic surgeons as educators: Applying the principles of adult education to teaching 
orthopaedic residents. JBJS, 89(6), 1385-1392. [BEHAV] 

 Roy, C. (2007). Roy, C. (2007). When wisdom speaks sparks fly: Raging Grannies perform humor as 
protest. Women's Studies Quarterly, 35(3/4), 150-164. [HUM] 

 Walter, P. (2007). Adult learning in New Social Movements: Environmental protest and the 
struggle for the Clayoquot Sound rainforest. Adult Education Quarterly 57(3), 329-345. [RAD] 
 

 PHILOSOPHY-IN-PRACTICE: TEACHING DEMONSTRATIONS:  I. Liberal Adult Education, II. Progressive 
Adult Education,  III. Behaviorist Adult Education, IV. Humanistic Adult Education, V. Radical Adult 
Education 

https://www.britannica.com/topic/adult-education
https://www.thecanadianencyclopedia.ca/en/article/adult-education
https://clinicalteaching.pressbooks.com/chapter/chapter-two-where-do-i-fit-in-articulating-a-personal-philosophy/
https://clinicalteaching.pressbooks.com/chapter/chapter-two-where-do-i-fit-in-articulating-a-personal-philosophy/
http://www.labr.net/paei/paei.html
http://www.teachingperspectives.com/tpi/
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Tues, Oct 4: Canadian Traditions of Adult Learning and Education                                                                   T 
 

 Terry, M. (2001). Philosophies of adult education movements in 20th century Canada: 
Implications for current literacy educators. Canadian Journal for the Study of Adult Education, 
15(2), 61-78. 

 Lotz, J. & Welton, M. (1987). "Knowledge for the People": The origins and development of the 
Antigonish Movement. In Knowledge for the people: The struggle for adult learning in English-
speaking Canada (pp. 97-111). Toronto: Ontario Institute for Studies in Education. 

 Walter, P. (2003). Literacy, imagined nations, and imperialism: Frontier College and the 
construction of British Canada, 1899-1933. Adult Education Quarterly, 54(1), 42-58. 

 

Watch (in class, preview if you like): 

Moses Coady and the Antigonish Movement (9 mins; click CC for subtitles) 
https://www.youtube.com/watch?v=bhe6GOtC5J0 

History of Frontier College (1 min) https://www.youtube.com/watch?v=bFgnnEmjbmA  

Frontier College: Newscast (2 mins 27 sec)  https://www.youtube.com/watch?v=lYZ2bOpoxvE 
 

 RESEARCHING CO-OPS/SITES OF ALE: Forming Small Groups for Tuesday for Oct. 25 Exhibition 
 
Tues, Oct. 11:  What's all this Stuff? Andragogy, Self-Directed & Transformative Learning____________ 
 

 Merriam, S. B. (2001). Andragogy and self-directed learning: Pillars of adult learning theory. New 
directions for adult and continuing education, 89, 3-13. 

 Taylor, E. (2008). Transformative learning theory. New Directions for Adult and Continuing 
Education, 119, 5-15.  
 

Read at least one: 
 Blackburn Miller, J. (2020). Transformative Learning and the Arts: A Literature Review. Journal of 

Transformative Education, 18(4), 338-355. 
 E        L. M. (2016.) C     a  a      a  v    a      a  v    a     : “L                 a”    

feminist non-profit organizations. In Clover, D., Butterwick, S. & Collins, L. (Eds.), Women, adult 
education, and leadership in Canada (pp. 297-306). Toronto: Thompson Educational. 

 Kerton, S., & Sinclair, A. J. (2010). Buying local organic food: A pathway to transformative 
learning. Agriculture and Human Values, 27(4), 401-413. 

 Lawton, P. H., & La Porte, A. M. (2013). Beyond traditional art education: Transformative lifelong 
learning in community-based settings with older adults. Studies in Art Education, 54(4), 310-320. 

 Morrice, L. (2013). Learning and refugees recognizing the darker side of transformative 
learning. Adult Education Quarterly, 63(3), 251-271. 

 Ntseane, P. G. (2011). Culturally sensitive transformational learning incorporating the Afrocentric 
paradigm and African feminism. Adult Education Quarterly, 61(4), 307-323. 

 Walter, P. (2013). Dead wolves, dead birds, and dead trees catalysts for transformative learning in 
the making of scientist-environmentalists. Adult Education Quarterly, 63(1), 24-42.   

 Wilner, A. S., & Dubouloz, C. J. (2011). Transformative radicalization: Applying learning theory to 
Islamist radicalization. Studies in Conflict & Terrorism, 34(5), 418-438. 
 

 In-class prep time for Poster Exhibition small groups (Oct 25) 
 

https://www.youtube.com/watch?v=bhe6GOtC5J0
https://www.youtube.com/watch?v=bFgnnEmjbmA
https://www.youtube.com/watch?v=lYZ2bOpoxvE


Page 11 of 19 

Tues, Oct 18: Adult Learners and Diverse Sites of Adult Education______________________________ 
 

 Walter, P. (2007). Adult learning in New Social Movements: Environmental protest and the 
struggle for the Clayoquot Sound rainforest. Adult Education Quarterly 57(3), 329-345. 

 
Read at least two: 

 Atleo, M.R. (2016). All my relations: Networks of First Nations/Métis/Inuit women sharing the 
learnings. In Clover, D., Butterwick, S. & Collins, L. (Eds.), Women, adult education, and leadership 
in Canada. (pp. 33-44), Toronto: Thompson Educational Publisher.  

 Belzer, A., & R   ‐G       J. (2011). R v          ba         a         ab           a     
education. New Directions for Adult and Continuing Education, 132, 75-84. 

 Butterwick, S., Carrillo, M., & Villagante, K. (2015). Women's fashion shows as feminist trans-
formation. Canadian Journal for the Study of Adult Education, 27(2), 79-99. 

 Butterwick, S. & Elfert, M. (2016) Expl   oring the learning and wisdom of elder social activists in 
Atlantic Canada: Learning liberation. In Clover, D., Butterwick, S. & Collins, L. (Eds.), Women, adult 
education, and leadership in Canada. (pp. 59-70),Toronto: Thompson.  

 Clover, D. E. (2021). Feminist adult education and a feminist exhibition: The case of Disobedient 
Women. Studies in the Education of Adults, 53(2), 146-164. 

 Egan, J. P. (2014). Injection drug users, Aboriginality, and HIV: A postcolonial glance from a strong 
ally. New Directions for Adult and Continuing Education, 142, 37-47. 

 Elfert, M., & Walker, J. (2020). The rise and fall of adult literacy. Policy Lessons from Canada. 
European journal for Research on the Education and Learning of Adults, 11(1), 109-125. 

 Grace, A. P., & Hill, R. J. (2004). Positioning queer in adult education: Intervening in politics and 
praxis in North America. Studies in the Education of Adults, 36(2), 167-189. 

 Guy, T. C. (2014). The (end) angered Black male swimming against the current. New Directions for 
Adult and Continuing Education, 144, 15-26. 

 Kong, L.J. (2010). Immigration, racial profiling, and w        v     : C        ‐ba    challenges 
and practices for adult educators. New Directions for Adult & Continuing Education, 125, 65-77. 

 Lowan-Trudeau, G. (2017). Protest as pedagogy: Exploring teaching and learning in Indigenous 
environmental movements. Journal of Environmental Education, 48(2), 96-108. 

 McLean, M. A. (2011). Getting to know you: The prospect of challenging ableism through adult 
learning. New Directions for Adult and Continuing Education, 132, 13-22. 

 Mündel, K., Duguid, F., & Schugurensky, D. (2004). Learning democracy through self-governance. 
The case of housing co-operative. Paper presented at the Adult Education Research Conference, 
Victoria, BC. http://newprairiepress.org/aerc/2004/papers/50/. 

 Ng, W. (2016). Building solidarity for all: Voices of women of colour, anti-racism leaders, and 
labour educators. In Clover, D., Butterwick, S. & Collins, L. (Eds.), Women, adult education, and 
leadership in Canada. (pp. 149-160, Toronto: Thompson Educational. 

 Shan, H., Cheng, A., Peikazadi, N., & Kim, Y. (2021). Fostering diversity work as a process of 
lifelong learning: A partnership case study with an immigrant services organisation. International 
Review of Education, 67(6), 771-790. 

 Sumner, J., & Wever, C. (2017). Learning alterity in the social economy: the case of the Local 
Organic Food Co-ops Network in Ontario, Canada. European Journal for Research on the Education 
and Learning of Adults, 8(2), 195-206. 

 
 Fury for the Sound: The Women of Clayoquot (in class) https://www.youtube.com/watch?v=uGgVs88IsoA 

 In-class prep time for Poster Exhibition small groups (next week Oct 25) 
 Preview of Dialogue Assignment (due in class Tuesday, November 15) 

http://newprairiepress.org/aerc/2004/papers/50/
https://www.youtube.com/watch?v=uGgVs88IsoA
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Tues, Oct 25: Poster Exhibition: Informal Learning____________________________________________ 
 

 Schugurensky, D. (2000). The forms of informal learning: Towards a conceptualization of the field. 
NALL Working Paper No. 19. Centre for the Study of Education and Work, Ontario Institute for Studies 
in Education, Toronto. Open Source:  19formsofinformal.pdf 
Poster Assembly Session 1st hour of class (bring collected photos, coop diagram, artifacts, texts, 
headings, etc. and poster board to class) 
Poster Presentations 
 

 RESEARCHING SITES OF ALE WRITTEN WORK DUE 
 

Tues, Nov. 3: Icons of ALE (I)_______________________________        ____________________         __ 
 

 Holst, J. D. (2018). From radical adult education to social movement learning. In The Palgrave 
international handbook on adult and lifelong education and learning (pp. 75-92). Palgrave 
Macmillan, London. 

 Horton, M. (1990). The beginnings of Highlander. In The long haul: An autobiography, with Judith 
Kohl and Herbert Kohl. New York: Doubleday. 

 Horton, M. & Freire, P. (1990). Educational Practice. In B. Bell, J. Gaventa, and J. Peters (Eds), We 
make the road by walking: Conversations on education and social change / Myles Horton and 
Paulo Freire. Philadelphia: Temple University Press 

 Highlander: You Got to Move 
 

Tues. Nov. 10  Icons of ALE (II)                                                                     _                              ____           ____ 
 

Four readings below will be divided up among class members: 
 Freire, P. (2000). Chapter 2. The "banking" concept of education as an instrument of oppression. 

In Pedagogy of the Oppressed, 30th anniversary edition. New York: Continuum. 
 Freire, P. (1998). The adult literacy process as cultural action for freedom. Harvard Educational 

Review, 68(4), 480-498. 
 hooks, b. (1993). bell hooks speaking about Paulo Freire—the man, his work. In P. McLaren and P. 

Leonard (Eds.), Paulo Freire: A critical encounter (pp. 146–154). New York: Routledge. 
 Freire, P., & Macedo, D. (1995). A dialogue: Culture, language, and race. Harvard Educational 

Review, 65(3), 377-403. 
 

Tues, Nov. 17:  Drama as Adult Education    ______________________________________ 
  

 Picher, M. C. (2007). Democratic process and the Theater of the Oppressed. New Directions for 
Adult and Continuing Education, 116, 79-88. 

 Butterwick, S., & Selman, J. (2003). Deep listening in a feminist popular theatre project: Upsetting 
the position of audience in participatory education. Adult Education Quarterly, 54(1), 7-22. 
 

 DIALOGUE IN THREE ACTS PAPER COPY DUE IN CLASS 
 Peer Review of Dialogues / Scenery Ideas 
  
Tues, Nov. 24:  Bringing Dialogues to Life______________________________________ 
 
 Workshopping of selected Dialogues  Course Evaluation   

https://tspace.library.utoronto.ca/bitstream/1807/2733/2/19formsofinformal.pdf
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Appendix A:  An Introduction to Co-ops 
Source: Small Business BC   https://smallbusinessbc.ca/article/introduction-co-ops/ 

All entrepreneurs face an important question at the start of their journey – what business structure 
provides the best fit? Traditionally, this choice would encompass sole proprietorships, partnerships, 
or corporations, but in British Columbia the Co-operative model (or co-ops) is steadily growing in 
popularity.  You may not realize it, but co-ops are a constant presence in BC life. Our province is 
home to some of Canada’s largest, most well-known and innovative co-ops such as Vancity Credit 
Union, and Stocksy. In all, there are around 700 co-op businesses operating in British Columbia, with 
26 created in 2016 alone. 

What is a Co-operative?  

A co-operative is a business that is jointly-owned and democratically-controlled by its members. 
Through shared ownership and collective decision-making, members work together to meet their 
common economic, social, and cultural needs and aspirations. All members are shareholders in the 
co-op and have an equal vote in key decisions. This includes electing a board of directors, which 
governs the enterprise. 

Co-operatives take an ethical and sustainable approach to business by considering not only the 
economic impacts of their activities, but also their social/cultural and environmental impacts. All 
cooperatives around the world are founded on the same seven principles, which guide their 
structure, governance, and work. 

There are several types of co-operative structures that you can choose from depending on what best 
suits your businesses’ structure and your membership’s needs; these include worker, producer, 
consumer, multi-stakeholder, and other kinds of co-ops. Co-ops operate in all sectors and industries. 

The Co-operative Advantage  

 Co-ops put people and values first – The decisions made by co-ops balance the need for 
profitability with the needs of their members and wider community interests. 

 Co-ops are resilient – Often, co-operatives are more stable over time and more resilient in 
economic downturns. When other businesses may shut down or lay off workers, coop 
members pull together to work out solutions. 

 Co-ops support their communities – Because co-operatives are democratically owned by 
community members, co-ops keep money and jobs in their communities. Cooperatives also 
enable communities to have a degree of autonomy from outside forces. Community-based 
ownership helps to protect co-ops from takeovers and closures by outside decision makers. 

 Co-ops are adaptable – The various co-operative structures cater themselves to businesses 
and enterprises across industries. Co-operatives can also evolve their structures over time 
through a democratic process as they scale or adapt to the changing needs of their 
membership. 

 Co-ops distribute risk and reward – Co-operatives make it more accessible for people to 
form a business by sharing the initial costs and the legal and financial risks amongst multiple 
individuals. Co-ops tend to make less risky decisions since many people are invested in and 
accountable to the longevity of the business. 

So, what makes a co-operative different from a conventional business model? 

https://smallbusinessbc.ca/article/introduction-co-ops/
https://www.vancity.com/AboutVancity/VisionAndValues/CooperativeModel/
https://www.vancity.com/AboutVancity/VisionAndValues/CooperativeModel/
https://www.stocksy.com/service/about/
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Democratic Member Control 

A co-op is a union of persons and its control is democratic. Each member has one share and one vote, 
regardless of their patronage level. This business model pools the resources, knowledge, skills, and 
capital of its members, giving everyone a say in the direction it takes. 

Allocation of Profit 

Typically, income generated by the co-op remains within the community. This means profits not 
reinvested in the co-op are paid back to members in proportion to their patronage, not how many 
shares they own. A common misconception of co-ops is that they are exclusively not-for-profit 
enterprises, but this is not the case. They effectively straddle the line between a for-profit business 
and a not-for-profit model. 

Concern for Community 

Each co-operative works for the sustainable development of their community through policies 
approved by their members. This can take the form of education, training, and information 
opportunities for members, or socially conscious programs such as Vancity’s values-based banking, 
or MEC’s Outdoor Nation initiative. 

Types of Co-ops 

According to the BC Co-operative Association, total membership of BC co-operatives exceeds two 
million people. Collectively, these members control more than $48 billion in assets through 
ownership of their co-ops. 

Three different types of co-op exist; consumer, producer, and worker. Below we detail the differences 
between the three models. 

Consumer Co-op 

A consumer co-operative exists to provide products and services to its members. It was the very first 
type of co-op to be created, dating back to the Industrial Revolution in the UK and the creation of the 
Rochdale Society of Equitable Pioneers. These businesses can work in sectors as diverse as housing, 
health care, child care, and traditional retail. Examples of BC based consumer co-ops include Modo, 
MEC and Vancity. 

Worker Co-op 

In a worker co-op, the creativity, productivity and commitment of the employees results directly in 
their final take home pay. Employees are the members and owners of the enterprise, taking a direct 
stake in how the company is managed. Examples of BC based worker co-ops include Left Hand Media, 
Victory Gardens and Food Pedalers. 

Producer Co-op 

A producer co-op will process and market the goods and services produced by their members. They 
also supply the products and services needed for their members to conduct their professional 

https://www.vancity.com/SharedContent/documents/MyMoney/AboutUs/ethical_principles.pdf
http://outdoornation.mec.ca/
http://bcca.coop/knowledge-centre/starting-a-co-op/why/
http://bcca.coop/knowledge-centre/starting-a-co-op/why/
https://en.wikipedia.org/wiki/Rochdale_Society_of_Equitable_Pioneers
http://www.modo.coop/
https://lhmc.ca/
http://victorygardensvancouver.ca/
http://foodpedalers.ca/wordpresssite/
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activities. Examples of BC based producer co-ops include Home Hardware, Pharmasave and Circle 
Craft. 

Opportunities in the Field 

The good news is that there are plentiful opportunities currently available in the co-op realm, as well 
as lots of support in getting started. A great place to start is with the BC Co-operative Society’s 
Cultivating Co-ops Guide. This comprehensive guidebook walks you through various evaluations, 
checklists and templates that will help you decide if a co-op business model is for you. Below are 
three examples of popular co-op models that exist in BC today. 

Worker Co-op Succession 

There are currently 124,000 family businesses, each with sales of $1 million or more, in Canada. 
Estimates suggest only one-third of these businesses will make a successful transition to the second 
generation of the family. Worker co-ops are increasingly providing a solution to this thorny issue, 
especially if small business owners are concerned about maintaining employment and other benefits 
in their community. If you decide to pursue an opportunity in this area, you’ll need to have the 
collective skills, cohesion, and capital to purchase the business. 

Agricultural Producer Co-ops 

Generally speaking, agricultural producers face a challenge getting a fair price for their goods. 
Banding together to form a co-op with other producers will collectively raise the price level for 
products marketed while lowering the cost of supplies purchased. This increased economy of scale 
allows farmers and agricultural producers to operate more efficiently at lower costs per-unit than 
they could individually. 

Small Business Producer Co-ops 

Small businesses that sell goods face challenges with economies of scale. Banding together with other 
like-minded businesses creates efficiencies, increases the knowledge pool, and strengthens the 
resiliency of each business. Recently incorporated, the Yeast Van Brewery Co-op provides a local 
example of this type of co-op. They have come together on co-operative marketing initiatives like 
brewery tours and plans are afoot to brew a Double Pale Ale collaboration between all 12 member 
breweries with each contributing a different hop variety. 

Resources 

Interested in learning more about the co-operative model? The following resources will provide the 
answers you need: 

 BC Co-operative Association 
 Vancity Co-operative Program 
 Cooperate Now Bootcamp 
 Cooperatives First 
 Canadian Worker Co-op Federation  

https://www.homehardware.ca/en/index.htm
http://pharmasave.com/
http://www.circlecraft.net/
http://www.circlecraft.net/
http://bcca.coop/knowledge-centre/starting-a-co-op/cultivating-coops-guide/
http://www.veoc.org/sites/default/files/docs/CWCF_RetOwnersRep.pdf
http://bcca.coop/
https://www.vancity.com/AboutVancity/VisionAndValues/CooperativeModel/CoopSupport/
http://bcca.coop/programs-services/training-workshops/cooperate-now/
https://www.cooperativesfirst.com/
http://canadianworker.coop/
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APPENDIX B:  A SELECTED LIST OF ADULT EDUCATION JOURNALS 
 
Adult Education and Development  
Adult Education Quarterly  
Adult Learning  
Australian Journal of Adult Learning 
Canadian Journal for the Study of Adult Education  
Convergence  
European Journal for Research on the Education and Learning of Adults 
Journal of Adult Learning Aotearoa New Zealand 
Journal of Education and Work  
Journal of Transformative Education 
Journal of Workplace Learning  
International Journal of Continuing Education and Lifelong Learning 
International Journal of Lifelong Education  
Journal of Adolescent and Adult Literacy  
Lifelong Learning in Europe  
New Directions for Adult & Continuing Education  
Studies in the Education of Adults  
 
Appendix C    A SELECTED LIST OF ADULT EDUCATION ASSOCIATIONS 
 
Some of these associations organize a major annual conference and have a publication 
 
Adult Education Research Conference (AERC)  
Alberta Association for Continuing Education  
Association of Canadian Community Colleges (ACCC)  
American Association of Adult and Continuing Education (AAACE)  
* Canadian Association for the Study of Adult Education (CASAE) * 
Canadian Alliance of Education and Training Organizations (CAETO)  
Canadian Association for Distance Education  
Canadian Association for Prior Learning Assessment (CAPLA)  
Canadian Association for University Continuing Education  
Canadian Society for the Study of Higher Education  
European Society for the Study of Adult Education (ESREA) 
International Council of Adult Education (ICAE)  
North American Alliance for Popular and Adult Education (NAAPAE)  
Society for Teaching and Learning in Higher Education (STLHE)  
Standing Conference on University Teaching and Research in the Education of Adults (SCUTREA, UK)  
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APPENDIX D. VARIOUS IMPORTANT UBC AND EDST POLICIES AND RESOURCES 
 
EDST Graduate Course Grading Policy 
A Level (80% to 100%)  
A+ is from 90% to 100%. It is reserved for exceptional work that greatly exceeds course 
expectations. In addition, achievement must satisfy all the conditions below.  

A is from 85% to 89%. A mark of this order suggests a very high level of performance on all criteria 
used for evaluation. Contributions deserving an A are distinguished in virtually every aspect. They 
show that the individual (or group) significantly shows initiative, creativity, insight, and probing 
analysis where appropriate. Further, the achievement must show careful attention to course 
requirements as established by the instructor.  

A- is from 80% to 84%. It is awarded for generally high quality of performance, no problems of any 
significance, and fulfillment of all course requirements. However, the achievement does not 
demonstrate the level of quality that is clearly distinguished relative to that of peers in class and in 
related courses. 
 
B Level (68% to 79%) 
This category of achievement is typified by adequate but unexceptional performance when the 
criteria of assessment  are considered. It is distinguished from A level work by problems such as:  

1. one or more significant errors in understanding  
2. superficial representation or analysis of key concepts  
3. absence of any special initiatives  
4. lack of coherent organization or explication of ideas 

The level of B work is judged in accordance with the severity of the difficulties demonstrated. 

B+ is from 76% to 79%. 
B is from 72% to 75%. 
B- is from 68% to 71%. 
C+ is from 64% to 67% 
C is from 60% - 63% 

The Faculty of Graduate Studies considers 60% as a minimum passing grade for graduate students. 
Students should check the University Calendar for information on what constitutes “Satisfactory 
Progress” for master's and doctoral students. In general, a grade of 68% must be maintained to 
remain in good standing. See the Faculty of Graduate Studies section of Calendar for more 
information.  

Academic Misconduct 
In response to the university's growing concern with academic misconduct, EDST has decided that all 
instructors in the Department will include in their course outlines an explicit statement about 
academic misconduct, beginning in September 2008. A statement on this issue is provided here: 
 
“The integrity of academic work depends on the honesty of all those who work in this environment 
and the observance of accepted conventions such as acknowledging the work of others through 
careful citation of all sources used in your work. Plagiarism - including self-plagiarism - and other 
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forms of academic misconduct are treated as serious offences at UBC, whether committed by faculty, 
staff or students. You should be aware of the sections of the University Calendar that address 
academic integrity (http://students.ubc.ca/calendar/) and plagiarism 
(http://vpacademic.ubc.ca/academic-integrity/ubc-regulation-on-plagiarism/). The UBC library also 
has a useful web-based Plagiarism Resource Centre that  explains what plagiarism is and how to 
avoid it (www.library. ubc.ca/home/plagiarism/). If you have questions or concerns about any of 
these policies or conventions in relation to how they apply to the work you do in this course, please 
discuss them with your instructor.” 
 
Religious Observances 
Whenever possible, students will be given reasonable time to make up any session that is missed due 
to participation in a religious observance. It is the student’s responsibility to inform the instructor of 
any intended absences for religious observances in advance. 
 
Students with Disabilities 
If you require an accommodation in this course, please let me know as soon as possible and/or 
provide me with documentation and recommendations from UBC Access & Diversity. You can find 
more information about the services provided by Access & Diversity at 
http://www.students.ubc.ca/access/index.cfm 
 
University Policies 
UBC Senate Policy V-130 pertains to the Content and Distribution of Course Syllabi: 
https://senate.ubc.ca/sites/senate.ubc.ca/files/downloads/Policy-20190207-V-130-Syllabus.pdf  
The following statement is a required element of UBC course syllabi: “UBC provides resources to 
support student learning and to maintain healthy lifestyles but recognizes that sometimes crises 
arise and so there are additional resources to access including those for survivors of sexual violence. 
UBC values respect for the person and ideas of all members of the academic community. Harassment 
and discrimination are not tolerated nor is suppression of academic freedom. UBC provides 
appropriate accommodation for students with disabilities and for religious and cultural observances. 
UBC values academic honesty and students are expected to acknowledge the ideas generated by 
others and to uphold the highest academic standards in all of their actions. Details of the policies and 
how to access support are available here: https://senate.ubc.ca/policies-resources-support-student-
success. 
  

http://www.students.ubc.ca/access/index.cfm


Page 19 of 19 

Student Information 
 
 
Please complete and hand in during the first or second class. 
 
Name:___________________________________________ 
 
Phone #________________ 
 
E-Mail:__________________________________________ 
 
Specialization/Subjects: 

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

___________________________________________________________________________ 

 
Do you have any situation that you would like me to be aware of that affects your learning (e.g. 
hearing or visual impairment, chronic health problem, learning disability, etc.)? 
_______________________________________________________________________________

_______________________________________________________________________________

____________________________________________________________________________ 

 
Hopes/fears/concerns/questions about the course: 

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_______________________________________________________________________________

_____________________________________________________________________ 


