
 1 

  EDST 520 Perspectives on Adult Education: Environmental and     
  Climate Justice Education   
 
W1 term, Sept 2022 
Thursdays, 1:00-4:00pm 
Room:  210 Neville Scarfe Bldg 
A Face-to-Face course 
Instructor: Pierre Walter  
http://edst.educ.ubc.ca/faculty 
staff/pierre-walter/ 
(604) 822-9231, #3059 Ponderosa 
Email: pierre.walter@ubc.ca 
 

 

This course begins by acknowledging that the land on which we gather                                   
                                                                                                         
                                              /Selilwitulh (Tsleil- Waututh) Nations. Ask yourselves, what 
does it mean to be uninvited guests on this land? What do you know about our settler-colonial history of land 
dispossession, violence and residential schooling over the last 500 years? About present-day continuances of 
this legacy? Musqueam People and other First Nations have lived here for thousands of years before us. What 
responsibility as adult learners and educators do we have as "Canadians" and as newcomers, immigrants, 
refugees and visitors to Canada as we occupy these Indigenous lands? What are the implications for 
environmental and climate justice education?   
  
Watch Musqueam Elder Larry Grant's Welcome Message 
Watch Linc Kesler (scroll down)  Why We Acknowledge Musqueam Territory     
Read UBC's Xwi7xwa Library's  Doing Land Acknowledgements 
 

Preface 
Our world, no matter where we are located, is facing a looming environmental crisis on a scale and scope not 
encountered before in human history. We are living  in a difficult present, and an unknown future of climate 
change, of the rapid destruction of Earth's natural environment, and of increasing threats to all beings, 
including human ones. The long "externalized" costs of global capitalism, the legacies of colonialism, the 
politics of greed, consumption and accumulation have left us with a world where climate change, toxic 
industrial waste, hyper-consumerism, the  destruction of forests, lands and seas and the poisoning of our land, 
air, water and people have somehow become normal.  
 
As we know, these socio-environmental costs are not shared equally: impoverished, racialised and 
marginalised people, and women among these in particular, disproportionately suffer the negative impacts of 
climate change and ecological disaster. In the U.S. and Canada, these are Indigenous, Black, LatinX, 
impoverished white people and others. In other places in the world, these are the less powerful, less 
privileged and less wealthy people, among these again, marginalised women in particular.   
 
What can be done? There is no one answer. There is only the infinitely creative power of the Earth to heal 
herself, and the immense creativity, beauty, compassion and commitment of millions of human beings like us 
to think, feel, learn and act. To do something rather than do nothing. To work towards positive change in how 
we live, work and play in the world, to collectively help to heal Earth and our relations with other beings, 
human and otherwise. In this, we reach from despair to hope, death to life, ugliness to beauty, hate to love. 

http://edst.educ.ubc.ca/facultystaff/pierre-walter/
http://edst.educ.ubc.ca/facultystaff/pierre-walter/
mailto:pierre.walter@ubc.ca
https://indigenous.ubc.ca/indigenous-engagement/musqueam-and-ubc/
https://indigenous.ubc.ca/indigenous-engagement/musqueam-and-ubc/
https://guides.library.ubc.ca/distance-research-xwi7xwa/landacknowledgements
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We take action for the Earth and our next generations, and in doing so, join a long traditions of mobilising, 
emotionally uplifting, thoughtful and impactful Adult Learning and Education (ALE).  We imagine a better 
world for all humans and all Earth and we learn, educate and act to create this new world together with 
others. This is the heart of ALE, and the soul of this course, EDST 520.  
 

Course Overview 
There are many diverse, creative and effective approaches to environmental and climate justice education, 
each with different underlying beliefs, aims, approaches and outcomes. No one approach is inherently better 
than another.  We need them all. To this end, this course provides a grounding, both theoretical and practical, 
in the main philosophical traditions and educational approaches of adult environmental and climate justice 
education.   
 
Environmental learning  for adults (and children) takes place in all sorts of informal learning contexts:  in 
museums, science centers, national parks, botanical gardens, zoos and nature centers; in ecotourism, nature 
walks, bird-watching, hiking, farming, food co-ops and natural food stores; in community gardens, garbage 
dumps, ecovillages, kayaking, beach-combing, canoeing, scuba diving; and within the environmental and 
climate justice movements at large. Environmental learning also takes place in various nonformal education 
programs: in workshops, experiential outdoor education, plant walks, museum outreach programs, 
interpretive park programs, sustainability initiatives, and community education. Finally, of course, such 
learning takes place in formal education programs – within and through formal schooling and higher 
education programs which offer graded classes, credit courses and environmental studies degrees, practica, 
laboratories, certificates, experimental farms, botanical expeditions, greenhouse experiments and so on.  
 
Although the focus of this course is on informal and nonformal adult learning and education, all students 
interested in formal     /            ’  environmental and climate justice education –  in schools and higher 
education  –  are also welcome, and may freely pursue their interests in course assignments, discussions and 
other learning activities.  
 
This is a seminar-style course where students will be encouraged to contribute their own ideas, knowledge, 
perspectives and experience to the class; or simply enjoy learning from others. Readings, class discussions and 
case studies of environmental adult and climate change education are balanced with field visits to various 
outdoor sites of education. All students will also have the opportunity to undertake an in-depth study of an 
environmental or climate change education program or initiative of particular interest to themselves. Anyone 
wishing to undertake a study of a country, site or environmental initiative outside of Canada is further 
encouraged to do so.    
 

Learning Objectives 
By the end of the course, students will have: 
 

 A clear understanding of different philosophies of adult environmental and climate justice education, 
their theoretical underpinnings and expressions in educational practice  

 Wide, critical knowledge of academic literature in the field 

 In-depth knowledge and field experience of numerous local environmental education programs and 
initiatives based on different philosophies of environmental and climate education 

 New pedagogical knowledge, skills and experience in teaching environmental and climate education   

 Specific, in-depth knowledge of case study research methodology, program planning or academic topics 
related to individual interests  

 A community of practice formed with other students in the course and beyond 
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Course Pedagogy 

 
 

Readings  
All required course readings are listed in the Course Timetable below (pp. 8-11) and are available through the UBC 
Library Course Reserves (LOCR) on your UBC Canvas EDST 520 homepage. Login at:  https://about.canvas.ubc.ca 
Or go directly to UBC LOCR login: https://courses.library.ubc.ca/.  Readings can also be easily accessed by cutting 
and pasting the title of a particular journal article or book directly into the UBC Library Catalogue 
https://search.library.ubc.ca/ 
 
Please feel free to dip in, read ahead, read behind, read most of them now or read most of them later. However, 
please choose at least one reading of interest for each class period and read it carefully. Taken as a whole, your 
class readings will not only give you a good conceptual grounding in the field, but will also help to frame, explain 
and enrich your outdoor field experiences, reflections and discussions.  

 
Assignments 
 

1. Discussion Questions on Readings  20% 

2. Reporting from the Field (small group) 20% 

3. Creative Pedagogy Demonstration (small group)  10% 

4. Research Proposal, Program Plan or Academic Paper 50% 

   - 4a. Prospectus for Proposal, Plan or Paper    (5%) 

   - 4b. Final Proposal, Plan or Paper  (40%) 

   - 4c. Mini-Pechakucha, last class (5%) 

 
1. Discussion Questions on Readings________________________________________________________________ 
There are three required readings for each class section. You are required to carefully read only the one reading 
which interests you most. For the other two readings, carefully read only the Abstract, Introduction and 

https://about.canvas.ubc.ca/
https://courses.library.ubc.ca/
https://search.library.ubc.ca/
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Conclusion, and skim and scan the rest of the text.  
 
Select at least one reading from each class session, read it carefully, and write down two thoughtful, provocative 
questions to bring to class for discussion. Keep one of your questions for small group discussion. Set your second 
question aside for "Walk and Talk" (explained below). Your two questions should not be summary or "content-
testing" questions, but questions which bring out some interesting, important or controversial issue in relation to 
the reading. Come up with two questions which will cause others to think, to have their views challenge, or which 
challenge your own views or teach you and others something you didn't know before.  Please note: All of the 
questions you write may not be discussed during a given class, but writing them will still provide you with a 
valuable learning experience. At the end of the term, email to Pierre a master list of all your written questions from 
all classes. Include the references for the particular readings you have addressed for each day's questions. 
 
Walk & Talk. Research shows that walking and being outdoors can stimulate cognitive functioning. Being outside is 
also a welcome break from the confinement of indoor university classrooms. As such, during most of our class 
sessions, we will have short Walk and Talk activities outdoors. In this activity, pairs of students will walk and talk 
about one of the discussion questions they have written about the readings for that day.  
 
2. Reporting from the Field  (small groups)                                                         (Sept 29, Oct 6, Oct 13, Oct 27, Nov 3)   
In this small group assignment, you will have the opportunity to investigate an environmental education program 
or initiative of particular interest to the group. This may be an environmental education program or initiative 
(broadly defined) in which a group member is involved or may be something completely new (See Appendix 1). 
After we are on site, you might take us through some typical environmental learning activities; you might facilitate 
an art, drama or music event; engage us in an educational tour; have us do some physical labour, or engage us in 
other forms of kinesthetic (bodily) learning. Try to address learning through the five senses (sight, sound, taste, 
small, touch) or "head, hands and heart" in our visit.  
 
There will be five different field visits organized and reported on by five different small groups of students (group 
size to be determined by class enrollment). In past years, our five Small Groups have taken us to sites such as the 
Vancouver Aquarium, Urban agriculture sites in Dunbar/Southlands near UBC, Camosun Bog in Pacific Spirit Park, 
City Studio on False Creek, Beaty Biodiversity Museum, Science World, the UBC Farm, C.K. Choi Sustainable 
Building, Stanley Park Ecology Society, Soul Food Street Farms DTES, False Creek Community Garden, Worksafe BC, 
Arts Umbrella on Granville Island and other sites, depending on student interests. 
 
Most of the field sites above have no charge to visit, but a few of them have an admission fee. Please let us know 
as soon as possible, what fees will be charged, if any. If you cannot afford to pay these fees, please email Pierre. To 
travel to our five small group field visit sites in the past, we have car-pooled,  walked, biked or bused/ Skytrained to 
the five sites, as arranged by class members. Again, please let us know in advance how we can get to your site and 
what travel arrangements we can make as a class.  Classic examples of educational programs and initiatives roughly 
located within particular philosophical traditions of adult environmental education are: 
  

 Liberal: Aquarium programs, Botanical Gardens, Nature Centers, or ?   
 Progressive: Outward Bound, Outdoor Ed, Vancouver School Board’  TREK, or ?  
 Behaviorist: Steveston Whale Watching, Suzuki Foundation challenge, UBC or other Sustainability 

initiatives, BC Hydro energy-saving initiatives or ?  
 Humanist: Raging Grannies, Nitobe Garden, EcoArt, Anthropology Museum, Art Gallery Outreach, music, 

drama, puppetry, murals or ?  
 Radical: Greenpeace, Western Wilderness Committee, Extinction Rebellion, many other organizations in 

the environmental climate justice movements, participation in an environmental protest or ?  
 
For the program or initiative you investigate, your small group should report back on:  
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a. Context / History 
b. Philosophy / Educational Aims 
c. Curriculum Content 
d. Educational Process 
e. Outcomes 

 
Sources for your investigation might include program websites and printed materials, film, media accounts, and 
academic literature, but, above all, visits to the field to look, talk, listen, experience and learn. Please provide paper 
copies of a 1-page summary of your program or initiative (covering points  a.–e. above) to hand out to the class on 
the day of your group's field visit.  
 
3. Creative Pedagogy Demonstration (new small groups)                                                                                  (Nov 17) 
We will work in three groups, one for each area: (1) Music, Song, Humour & Dance;  2) Visual Arts; 3) Drama & 
Storytelling. Each group will (a) choose one or two of the articles listed for the class session on Nov 23, (b) briefly 
explain the main points of the article to the class, and (c) use a related arts-based environmental education method 
to teach a 20-30        “    -      ”                           “        ” . Y u will have roughly 50 minutes of 
total setup, present, teach and feedback time.  
 
4. Research Proposal, Program Plan or Paper (10-12 pages, double-spaced)                                       (Oct 27, Dec 1) 
Each course participant will have the opportunity to research and learn about a particular topic or program of 
interest to them in environmental and climate justice education. We will discuss possibilities for these in class. You 
have three choices for this assignment: 
  

(1) Research Proposal: a well-developed, detailed, operational case study research proposal for an existing 
initiative in your own local place, however you define this 

(2) Program Plan: a comprehensive program planning for an educational program you aim implement in your 
own local place, however you define this 

(3) Academic Paper: a short academic research paper on a topic of your choice, globally or locally using 
secondary literature, public documents, archival data, reports, digital data, etc.  

 
Resources:   

- How to Write a Research Proposal  (Neha Agrawal) 
- How to Write a Literature Review 
- Daffron, S. R., & Caffarella, R. S. (2021). Planning Programs for Adult Learners: A Practical Guide. 
- Free Academic Writing Consultations, UBC Centre for Writing and Scholarly Communication  

 
Part 1: Brief Prospectus for the Assignment (font size = 11-12 and 1” margins) (Due Oct 27) 
Choose one of the three options above and write a 2-page Brief Prospectus about what you intend to do. Bring 3-4  
paper copies (2-sided) of your Prospectus to class to discuss with your peers. Do not write more than 2 pages. 
Include in your 2-page brief Prospectus:   
 
Research Proposal: 

a) Introduction – S                                                                           ’               
topic to study. Tell us into which of the five philosophical traditions your case study best fits.  

b) Summary Literature Review – Tell us what other researchers have said about your topic. What do we know 
already? What do we not know? What new knowledge are you going to contribute?  

c) Case Study Definition – What is your case? What are its boundaries?  
d) Data Collection and Analysis – What methods, materials, data will you use to answer your research 

question? How will you analyze and interpret your findings?  
e) Conclusion – What do you expect to find out? What issues or concerns do you have? 
f) References    

https://www.youtube.com/watch?v=4UZNYFOqFwk
https://www.youtube.com/watch?v=zIYC6zG265E
https://ubc.summon.serialssolutions.com/search?spellcheck=true&s.q=%29.+Planning+Programs+for+Adult+Learners%3A+A+Practical+Guide.+Third+Edition.+San+Francisco%3A++Jossey+Bass#!/search?ho=t&include.ft.matches=f&l=en&q=Planning%20Programs%20for%20Adult%20Le
https://writing.library.ubc.ca/graduates/writing-consultations/
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Program Plan: 
a) Introduction – Specify your topic                                              ’                             . 

Tell us into which of the five philosophical traditions your topic best fits.  
b) Summary Literature Review – Tell us what other researchers have said about your topic. What do we know 

already? What other similar programs have been developed on this topic? Which parts of these might you 
incorporate in your own program? Why?   

c) Preliminary Program Plan – See Daffron, S. R., & Caffarella, R. S. (2021) book above 
d) Summary Reflection – What issues or concerns do you have in developing your program plan? 
e) References 

 
Academic Paper: 

a) Introduction – Specify your topic, tell us why you chose this topic           ’                             . 
Tell us into which of the five philosophical traditions your topic best fits.  

b) Summary Literature Review – Tell us what other researchers have said about your topic. What do we know 
already? What do we not know? What new knowledge are you going to contribute?  

c) Conclusion – What do you expect to find out? What issues or concerns do you have? 
d) References 

 
Part 2: Completed Research Proposal, Program Plan or Paper (Due Dec 1) 
Your final research proposal, program plan or paper should follow the same set of respective points as your 
Prospective did (above), but with a fuller, deeper description for each area. 
  
In general, your research proposal, program plan or paper should:  (1) be easy to read (well organized, concise, 
proofread for errors of grammar, spelling, diction); (2) make connections to pertinent readings and materials; (3) 
move beyond summarizing ; (4) provide examples and explanations; (5) shape theory, description, and personal 
experience and insights into a structured argument; (6) demonstrate the ability to reflect critically on assumptions 
and ideology; (7) use inclusive language (non-sexist, non-racist, non-heterosexist); (8) provide adequate references; 
(9) conform to APA style guidelines throughout; (10) use font size = 11-12 and 1” margins. 
 
Part 3:  Mini PechaKucha Presentation (Dec 1) 
A Mini PechaKucha is a timed PowerPoint slide presentation with 10 slides, shown for only 20 seconds each (i.e. 
total presentation time = 3 minutes, 20 seconds). During our December 1 class, we will have two rounds of mini-
PechaKuchas, each followed by a Question and Answer session. Half the class will present their Mini PechaKuchas 
back-to-back, followed by discussion. The second half of the class will then present their Mini PechaKuchas, again 
followed by discussion. 
 
This is an opportunity to introduce highlights of your individual work on Environmental Adult and Climate Justice 
Education to your classmates, and to exchange ideas with your classmates about the future. Think of how best to 
represent the most important aspects of your work in your 10 Mini PechaKucha Slides (visually, textually, orally, 
and with sound if you wish). There is no need to provide a detailed elaboration of each of the parts of your 
Proposal, Plan or Paper.  Instead, give us a quick overview of what you did. Then think about what are you 
especially proud of in your work for Assignment 4.? Over this term in EDST 520 together, you have come to know 
your classmates (audience) fairly well: What do you think your classmates would most like to know about your final 
project?   
 
Your mini-PechaKucha receives an automatic full 5 points for a grade if you show up to class to present it, and 
adheres to the following structural guidelines:  
 

– Your PowerPoint slide presentation has 10 slides 
– Each slide is shown for only 20 seconds each 
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– You use the automatic PowerPoint slide timer. It shows each slide for only 20 seconds and then it 
automatically moves to the next slide 

– Your total presentation time is 3 minutes and 20 seconds (20 seconds/slide x 10 slides) 
 

– Your slides have minimal (maybe 5-10 words) or no text at all 
– Your visuals show us the main point of each slide - they help tell your story  
– Your text and images are large enough to be seen by the back row of the classroom 

 

Class Participation  
Please attend all classes, read at least one reading for each class, and come to class prepared to listen and talk. You 
are expected to participate in all course activities, and at times to lead discussions and present your work to 
classmates. In addition, we will strive to develop certain qualities of respectful and engaged participation in 
learning. These include self- awareness, active listening, courtesy towards others, tolerance of different viewpoints 
and levels of comfort, a sense of humour, and delight in learning and collaboration. A suggestion for 
experimentation: If you normally prefer to listen, try talking (share your ideas!). If you are normally someone who 
likes to talk, try listening (what better way to learn?)   
 

Field Trip Costs 
As part of the course we will visit the UBC Botanical Gardens and UBC Nitobe Gardens. These gardens charge guide 
fees to participate in tours for these visits: XXYY per person for the Botanical Gardens, and XXYY per person for 
Nitobe Gardens. As noted above, there may be cases where the sites chosen by Small Groups also charge fees. If 
you are not able to pay these fees, please email Pierre. 
 
 

 
 
 
 
Dress for the Outdoors and for the Weather 
Please wear comfortable walking shoes and dress for 
our Vancouver outdoor weather. 
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Timetable 
 

THURS  SEPT 8  INTRODUCING 

 
Course Introduction 

– Syllabus 
– Experiential Curriculum 
– Experiential Activity 
– Philosophies of Adult Environmental Education 
– Field Visit:  Forest Ravine and Ocean Beach 

 
Readings:  
Malone, K. (2007). The bubble-wrap generation: children growing up in walled gardens. Environmental Education 
 Research 13(4), 513–527  
Walter, P. (2009). Philosophies of Adult Environmental Education. Adult Education Quarterly 60(1), 3-25. 
Nahanee, L. S., Nahanee, C. W., Yumagulova, L., Sperry, K., & Reynolds, J. (2021). Canoe as teacher. Canadian  
 Journal of Environmental Education, 24(1), 54-74. 
 

THURS  SEPT 15  KNOWING PASTS, IMAGINING EARTH FUTURES 

 
Roundtables / Walk and Talk 
Field Visit:  Nitobe Japanese Garden **meet at 1:00pm in classroom** 

 Sign up for Learning in the Field Small Groups 1-5 – small group field visits start Sept 29 
 
Readings  
Simpson, L. (2002). Indigenous Environmental Education for cultural survival. Canadian Journal of Environmental 
 Education, 7(1), 13-35. 
Tuck, E., McKenzie, M., & McCoy, K. (2014). Land education:  Indigenous, post-colonial, and decolonizing 
 perspectives on place and environmental education research. Environmental Education Research, 20(1), 1-
 23. 
        .  A          V.    š   R.  A          .  & Č j  vá  T.  2022 . F    “Education for Sustainable 
 D v        ”    “Education for the End of the World as We Know it.” Educational Philosophy and 
 Theory, 54(3), 274-287. 
 

THURS  SEPT 22  ADULT LEARNING AND EDUCATION FOR CLIMATE JUSTICE 

 
Roundtables / Walk and Talk 
Field Visit:  UBC Botanical Gardens Canopy Walk  
**meet 1:00pm at main entrance to UBC Botanical Gardens; Do not come to classroom** 
 
Readings  
Walters, S. (ed.) (2021). Climate justice and adult learning and education. PIMA Bulletin, 39, 33-36. 
 http://cradall.org/content/pima-bulletin-no-39-november-2021-climate-justice-and-adult-learning-and-
 education-ale  
Kluttz, J., & Walter, P. (2018). Conceptualizing learning in the climate justice movement. Adult Education 
 Quarterly, 68(2), 91-107. 
McGregor, C. & Christie, B. (2021) Towards climate justice education: Views from activists and educators in 
 Scotland. Environmental Education Research, 27(5), 652-668. 
 

http://cradall.org/content/pima-bulletin-no-39-november-2021-climate-justice-and-adult-learning-and-education-ale
http://cradall.org/content/pima-bulletin-no-39-november-2021-climate-justice-and-adult-learning-and-education-ale
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THURS  SEPT 29  LEARNING TOGETHER ACROSS DIFFERENCE AND COMMONALITY 

 
Roundtables / Walk and Talk 
Field Visit:  Small Group #1 Learning in the Field Site 
 
Readings  
Nxumalo, F. (2021). Decolonial water pedagogies: Invitations to Black, Indigenous, and Black-Indigenous world-
 making. Occasional Paper Series, 45, 1-12. 
Walters, S. (2021). Learning about climate justice in times of drought and Covid-19. International Journal of 
 Lifelong Education, 1-15. doi: 10.1080/02061370.2021.198038 
Wilson, A., Murray, J., Loutitt, S., & Scott, R. N. S. (2021). Queering Indigenous land-based education. In J . 
 Russell (ed.), Queer Ecopedagogies: Explorations in Nature, Sexuality, and Education (pp. 219-231), 
 Springer Nature. 

 

Thurs  Oct 6  LIBERAL ADULT LEARNING AND EDUCATION TRADITIONS 

 
Roundtables / Walk and Talk 
Field Visit:  Small Group #2 Learning in the Field Site 

 
Readings  
Ballantyne, R., Packer, J., Hughes, K. & L. Dierking (2007). Conservation learning in wildlife tourism settings: Lessons 
 from research in zoos and aquariums. Environmental Education Research 13(3), 367-383. 
Albuquerque, M. C., & Zandvliet, D. B. (2021). The many currents of ocean literacy: A case study of Ocean 
 Wise programming. Canadian Journal of Environmental Education, 24(1), 163-188. 
Town, M., & Folk-Blagbrough, S. (2018). Improving terminal waste diversion: Education, engagement and corporate 
 culture at Vancouver International Airport. Journal of Airport Management, 12(2), 186-197. 

 
 

THURS  OCT 13  PROGRESSIVISM & LEARNING THROUGH EXPERIENCE 

 
Roundtable / Walk and Talk 
Field Visit:  Small Group #3 Learning in the Field Site 

 
Readings  
Wittmer, C. and Johnson, B. (2000). Experience as a foundation of environmental adult education: The Audubon 
 Expedition model. Convergence 33(4), 111-122.  
Sterling, S. (2002). Yekto and Sophie: Nlakapamux cultural professors. Canadian Journal of Native Education 
 26(1), 4-10.  
Gray, L. (2019). Aamjiwnaang toxic tours and climate justice. In Local Activism for Global Climate Justice (pp. 183-
 191). Routledge. 
https://blackoutdoors.wordpress.com/about 
 
 

** THURS  OCT 20  NO CLASS   (Pierre at Classrooms to Communities (C2C) BC Conference) ** 
 

 Please work on your Assignment 4. Brief Prospectus, due in class Thurs, October 27 
 
 
 

https://blackoutdoors.wordpress.com/about
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THURS  OCT 27  INTERLUDE:  INNOVATIVE EARTH EDUCATION AT UBC 

 
Field Visit:  Small Group #4 Learning in the Field Site 
Roundtable / Walk and Talk 
 2-page Individual Prospectus for Final Assignment (Research Proposal, Program Plan or Paper) DUE.  
     Bring 3-4 hard copies ( 2-sided) to class. Be ready to informally discuss your individual Prospectus. 
 
Readings 
Earl, A., VanWynsberghe, R., Walter, P. & Straka, T. (2018). Adaptive Education applied to higher education 
 for sustainability. International Journal of Sustainability in Higher Education, 19(6), 1-19. 
Ostertag, J. K., Gerofsky, S. G., & Scott, S. A. (2019). Learning to teach environmental education by gardening 
 the margins of the academy. In Environmental and Sustainability Education in Teacher Education (pp. 111-
 130). Springer, Cham. 
Teslenko, T. (2019). Engaging students and campus community in sustainability activities in a major Canadian 
 university. In Sustainability on University Campuses: Learning, Skills Building and Best Practices (pp. 3-
 20). Springer, Cham. 
 

THURS  NOV 3  BEHAVIOURISTS AND BEHAVIOURAL CHANGE EDUCATION 

 
Roundtable / Walk and Talk 
Field Visit:  Small Group #5 Learning in the Field Site 
 Sign up for Nov 17 arts-based environmental education “mini-lesson” 3 groups 
 
Zelenika, I., Moreau, T., Lane, O., & Zhao, J. (2018). Sustainability education in a botanical garden promotes 
 environmental knowledge, attitudes and willingness to act. Environmental education research, 24(11), 
 1581-1596. 
Mann, J. B., Ballantyne, R., & Packer, J. (2018). Penguin promises: Encouraging aquarium visitors to take 
 conservation action. Environmental Education Research, 24(6), 859-874. 
Stern, M. J., Powell, R. B., & Hill, D. (2014). Environmental education program evaluation in the new millennium: 
 what do we measure and what have we learned? Environmental Education Research, 20(5), 581-611. 

  

** THURS  NOV 10  UBC FALL BREAK (NOV 9-10) - NO CLASS ** 

 
 Work on your Creative Pedagogy Presentations for Thurs Nov. 17 or just take a break.. 
 

 

THURS  NOV 17  HUMANIST PERSPECTIVES:  ADULT LEARNING AND EDUCATION THROUGH MUSIC, ARTS AND DRAMA 

 
**Meet in classroom at 1:00pm** 
 
Three small groups sign up for one of the three topical headings below (only one group for each). See Assignment 
4. Creative Pedagogy Demonstration (p. 5 above).                                                                                                
 
Readings 
Walter, P., & Earl, A. (2017). Public pedagogies of arts-based environmental learning and education for 
 adults. European Journal for Research on the Education and Learning of Adults, 8(1), 145-163. 
Walter, P. (2023). Decolonizing, arts-based public pedagogies in the Indigenous, Environmental and Climate 
 Justice movements. In Evans. K.,  Lee, W-O, Markowitsch, J. & Zukas M. (Eds.), Third International 
 Handbook of Lifelong Learning. New York, NY: Springer. 
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Group 1 Resources: Music, Song, Humour and Dance 
 Forbes, L.C. (2004). Pete Seeger on environmental advocacy, organizing, and education in the Hudson River 

valley: an interview with the music legend, author and storyteller, political and environmental activist, and 
grassroots organizer. Organization & Environment, 17(4), 513-522. 

 G       .  2019 .         j                            b       T           E ë      V       W    ’  W     
Music). The Asia Pacific Journal of Anthropology, 20(1), 42-56. 

 I       D.  2008 . “   D           ”               A                          v                  . 
Popular Music and Society, 31(1), 21-36. 

 Publicover, J. L., Wright, T. S., Baur, S., & Duinker, P. N. (2018). Music as a tool for environmental education 
and advocacy: artistic perspectives from musicians of the Playlist for the Planet. Environmental Education 
Research, 24(7), 925-936. 

 Ramsey, D. ( 2002.) The role of music in environmental education: Lessons from the cod fishery crisis and 
the Dust Bowl days. Canadian Journal of Environmental Education, 7(1), 183-197. 

 Roy, C. (2000). Raging Grannies and environmental issues: Humour and creativity in educative protests. 
Convergence 33(4), 6-17. 

 Turner, K., & Freedman, B. (2004). Music and environmental studies. The Journal of Environmental 
Education, 36(1), 45-52. 

 Weston, D., Coutts, L., & Petz, M. (2021). Music and the twenty-first century eco-warrior. SN Social 
Sciences, 1(9), 1-23. 
 

Group 2 Resources: Visual Arts 
 Inwood, H. (2008). At the crossroads: Situating place-based art education. Canadian Journal of 

Environmental Education, 13(1), 29-41.  
 Fawcett, L., & Johnson, M. (2019). Coexisting entities in multispecies worlds: Arts-based methodologies for 

decolonial pedagogies. In Animals in environmental education (pp. 175-193). Palgrave Macmillan, Cham. 
 Inwood, H. (2010). Shades of green: Growing environmentalism and sustainability in art  

education.  Art Education 63(6), 33-38. 
 Bequette, J.W. (2007). Traditional arts knowledge, traditional ecological lore: The intersection  of art 

education and environmental education. Studies in Art Education, 48(4) 360-374. 
 Gradle, S. (2007). Ecology of place: Art education in a relational world. Studies in Art  
 Education, 48(4), 392-411. 
 Walter, P. (2012). Cultural codes as catalysts for collective conscientisation in environmental adult 

education: Mr. Floatie, tree squatting and Save-Our-Surfers. Australian Journal of Adult Learning 52(1), 114-
134. 

 Yakamovich, J., & Wright, T. (2021). Care-         v v              W  v                    ’                
art as a form of transformative environmental education. The Journal of Environmental Education, 52(4), 
223-238. 

 

Group 3 Resources: Drama & Storytelling 
 McNaughton, M.J. (2014). From acting to action: Developing global citizenship through Global Storylines 

drama. Journal of Environmental Education, 45(1), 16-36. 
 McNaughton, M. J. (2004). Educational drama in the teaching of education for Sustainability. 

Environmental Education Research, 10(2),139-155.  
 Refahi, L. (2021). Curriculum for Climate Justice: Transforming Environmental Knowledge through Socially 

Engaged Art Practices (M.A. thesis, Concordia University). 
https://spectrum.library.concordia.ca/id/eprint/988715 

 Tooth, R. & Renshaw, P. (2012) Story thread pedagogy for environmental education Pullenvale, Australia. In 
Wrigley T., Thomson P., Lingard B. (Eds.), Changing schools: Alternative ways to make a world of difference 
(pp. 113–127). London: Routledge. 

 Wake, S. J., & Birdsall, S. (2020). Lookout for learning: Exploring the links between drama and 
environmental education pedagogies. Australian Journal of Environmental Education, 36(3), 234-245. 
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THURS NOV 24  RADICAL ENVIRONMENTAL EDUCATION  

 
**Meet in classroom at 1:00pm** 
 
Roundtables / Walk and Talk 
 

 Lowan-Trudeau, G. (2016). Protest as pedagogy: Exploring teaching and learning in Indigenous 
environmental movements. The Journal of Environmental Education, 48(2), 96-108. 

 Ollis, T. (2021). Adult learning, circumstantial activism and ecological habitus in the coal seam gas protests. 
Australian Journal of Environmental Education, 37(1), 40-55. 

 Walter, P. (2007). Adult learning in New Social Movements: Environmental protest and the struggle for the 
Clayoquot Sound rainforest. Adult Education Quarterly, 57(3), 248-263. 
 

THURS  DEC 1  RESEARCH PROPOSAL, PROGRAM PLAN & ACADEMIC PAPER SYMPOSIUM 

 
**Meet in classroom at 1:00pm** 
 
- Pechakucha Presentations   
 
 Assignment 4. Research Proposal, Program Plan or Academic Paper DUE  (hand in a paper copy) 
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Appendix 1. Environmental Organizations and Study Site Ideas 
North American Association for Environmental Education 
Canadian Network for Environmental Education and Communication 
Greater Vancouver Directory of Environmental Organizations  
 
Examples of Environmental & Climate Justice Organizations in Greater Vancouver 
 
Agora Café 
Mining Watch Canada 
Colour the Trails 
Bike Kitchen  
Cheakamus Centre 
Birding, BC 
Coalition of Museums for Climate Justice 
Climate Action Network 
Climate Convergence 
Climate Hub 
Vancouver Natural History Society 
Save Old Growth 
Delta Naturalists 
White Rock and Surrey Naturalists 
Indigenous Climate Action 
Nature Walk in Vancouver 
Burns Bog Conservation Society  
Camosun Bog Restoration Group  
Everett Crowley Park Committee  
Queer Outdoors Vancouver 
Evergreen Foundation - Vancouver  
Extinction Rebellion 
Federation of B.C. Naturalists  
Education and Environmental Partnership Society 
Wilderness Committee 
Langley Environmental Partners Society  
Lynn Canyon Ecology Centre - North Vancouver  
Mosquito Creek Stewardship Society  
Port Moody Ecological Society  
UBC Farm 
UBC Campus Sustainability Office 
R.A.C.E. for Coquitlam River Watershed  
Richmond Nature Park  
Riverview Horticultural Centre Society  
Roots on the Roof 

Seymour Salmonid Society  
Sprouts 
Stanley Park Ecology Society  
UBC Student Environment Centre  
Better Environmentally Sound Transportation  
Western Canada Wilderness Committee  
West Coast Environmental Law  
Vancouver Queer Climbers 
Wild Earth!  
City Farmer, Canada's Office of Urban Agriculture  
Downtown Cyclists Network   
FarmFolk/CityFolk  
North Shore Hikers  
Outdoor Recreation Council of BC  
BC Endangered Species Coalition  
BC Conservation Foundation 
BC Environmental Network  
BC Environmental Network Educational Foundation  
BC Watershed Stewardship Alliance  
BC Wild  
Burrard Street Working Group  
Canada EarthSave Society  
Canadian Parks and Wilderness Society  
Dogwood Initiative 
Environmental Youth Alliance  
Greenpeace Canada   
Land Conservancy of BC  
Oceans Blue Foundation  
People's Action for Threatened Habitat 
Ancient Forest Alliance 
Recycling Council of BC  
Routes and Fruits 
Sage Foundation  
Sierra Club of BC  
Society Promoting Environmental Conservation 

 

  

https://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0CCAQFjAAahUKEwjXvqjUvqTIAhVPJogKHZOaAnA&url=http%3A%2F%2Fwww.naaee.org%2F&usg=AFQjCNFH8GLWlrTywzdmoVDiMJTWny946Q
https://eecom.org/
http://gvrd.com/environment/index.html
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Vancouver Area Field Sites and Topic Examples 
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Appendix 2. Various Important UBC and EDST Policies and Resources 
 
EDST Graduate Course Grading Policy (from the EDST website) 
A Level (80% to 100%)  
A+ is from 90% to 100%. It is reserved for exceptional work that greatly exceeds course expectations. In addition, 
achievement must satisfy all the conditions below.  

A is from 85% to 89%. A mark of this order suggests a very high level of performance on all criteria used for 
evaluation. Contributions deserving an A are distinguished in virtually every aspect. They show that the individual 
(or group) significantly shows initiative, creativity, insight, and probing analysis where appropriate. Further, the 
achievement must show careful attention to course requirements as established by the instructor.  

A- is from 80% to 84%. It is awarded for generally high quality of performance, no problems of any significance, and 
fulfillment of all course requirements. However, the achievement does not demonstrate the level of quality that is 
clearly distinguished relative to that of peers in class and in related courses. 
 
B Level (68% to 79%) 
This category of achievement is typified by adequate but unexceptional performance when the criteria of 
assessment  are considered. It is distinguished from A level work by problems such as:  

1. one or more significant errors in understanding  
2. superficial representation or analysis of key concepts  
3. absence of any special initiatives  
4. lack of coherent organization or explication of ideas 

The level of B work is judged in accordance with the severity of the difficulties demonstrated. 

B+ is from 76% to 79%. 
B is from 72% to 75%. 
B- is from 68% to 71%. 
C+ is from 64% to 67% 
C is from 60% - 63% 

The Faculty of Graduate Studies considers 60% as a minimum passing grade for graduate students. Students should 
          U  v                                                    “                     ”     master's and doctoral 
students. In general, a grade of 68% must be maintained to remain in good standing. See the Faculty of Graduate 
Studies section of Calendar for more information.  

Academic Misconduct 
In response to the university's growing concern with academic misconduct, EDST has decided that all instructors in 
the Department will include in their course outlines an explicit statement about academic misconduct, beginning in 
September 2008. A statement on this issue is provided here: 
 
“T                                          he honesty of all those who work in this environment and the 
observance of accepted conventions such as acknowledging the work of others through careful citation of all 
sources used in your work. Plagiarism - including self-plagiarism - and other forms of academic misconduct are 
treated as serious offences at UBC, whether committed by faculty, staff or students. You should be aware of the 
sections of the University Calendar that address academic integrity (http://students.ubc.ca/calendar/) and 
plagiarism (http://vpacademic.ubc.ca/academic-integrity/ubc-regulation-on-plagiarism/). The UBC library also has 
a useful web-based Plagiarism Resource Centre that  explains what plagiarism is and how to avoid it (www.library. 
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ubc.ca/home/plagiarism/). If you have questions or concerns about any of these policies or conventions in relation 
                                                                                             .” 
 
Religious Observances 
Whenever possible, students will be given reasonable time to make up any session that is missed due to 
                              b   v    . I                ’          b                                      intended 
absences for religious observances in advance. 
 
Students with Disabilities 
If you require an accommodation in this course, please let me know as soon as possible and/or provide 
me with documentation and recommendations from UBC Access & Diversity. You can find more information 
about the services provided by Access & Diversity at http://www.students.ubc.ca/access/index.cfm 
 
University Policies 
UBC Senate Policy V-130 pertains to the Content and Distribution of Course Syllabi: 
https://senate.ubc.ca/sites/senate.ubc.ca/files/downloads/Policy-20190207-V-130-Syllabus.pdf  
The following statement is a required            UB              b   “UB     v                          student 
learning and to maintain healthy lifestyles but recognizes that sometimes crises arise and so there are additional 
resources to access including those for survivors of sexual violence. UBC values respect for the person and ideas of 
all members of the academic community. Harassment and discrimination are not tolerated nor is suppression of 
academic freedom. UBC provides appropriate accommodation for students with disabilities and for religious and 
cultural observances. UBC values academic honesty and students are expected to acknowledge the ideas generated 
by others and to uphold the highest academic standards in all of their actions. Details of the policies and how to 
access support are available here: https://senate.ubc.ca/policies-resources-support-student-        ”.   
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EDST 520 Student Information 
 
 
Please complete this form, email to the me or hand in during the first or second class period. 
 
Name:___________________________________________ 
 
E-Mail:__________________________________________ 
 
 

Specialization/Subjects: 

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______ 

 
Do you have any situation that you would like me to be aware of that affects your learning (e.g. hearing or visual 
impairment, chronic health problem, learning disability, etc.)? 
______________________________________________________________________________________________

______________________________________________________________________________________________

____________________________ 

 
Hopes/fears/concerns/questions about the course: 

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

______________________________________________________________________________________________

____________ 

 
 
 
 


